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~importance and success. Activities for infants and toddlers should

':.-stinulate intellectual developaent while sinultaneously enhancing
~ children's sense of safety and- security. Play is thé focal
educational experience in the curriculum, with emph sis on action in

~ ‘the physical environment. The Teport is presented ip two parts. The

first part concerns.areas of learning and appropriate activities:
~ Included are large motor activity areas; with specific suggestions
- for children: ages 1-3, 3-4, 5-6, 6-9, 10-12, and 12-30 months.

;l Activities for'language and ‘mathematical skill developqent for older

" (18=30 month) infants are also described. Part II copcerns. caretaking
aspects of the program, with.suggested procedures for eating,

7 b_sleeping, diapering and toiletinq, and laundry- (DP)MJW,,i
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DAILY FHOGRANMING FOR INFANTS TN DAY CARE

o ) | . By ‘ “ - ' - —»" .
E. Belle Evans and Marparet Ryans ‘ o o

INTRODUCTION - R

Psychologists Soday recogniae the critical importance
of the first two years of '1life in developing all facevs-of
a child's personaiity . (physical, emotional, psychologicalr
social and intellectual). Fronm the very earliest days of
life, the infant begins to learn about his world. Accord-

- ing to Dr. Erik Erikson, a not«d psychologist, the infant
discovers first. whether his environment 1s one in which

. he/she féels comfortable and happy or just the reverse.
This stage Erikson cails ‘the "trust ‘versus mistrust"
phenomenon. : T . | . »

A If an'infant is fed when he 3s hungry, éhanged when he .

- needs diapering, recelved stimulation from seeing, hearing, = -
‘touching and tasting, interacts ‘socially with others through
smiles, hugs, kisses, rocking, etc.; then he begins to real-.
ize that his/hHer world is a safe place, a world in which -
there is only temporary distomfort followed by relief - in
short, a world uhieh he/uhO san trust.

’ Quality infant day ‘care can oupplement home care and help
infants achieve this sense of trust. It 1s imperative that
an infant feel secure, for trusting reiationships form the
basis of healthy personclity deveiopmcnt.
S

About the age of 18-2L months children begin to‘éésFrt'

- themselves. ;This 15 a norinal devélopment which Erikson ‘calls
"autonomy', At this stage the young child wants to "do
things himself". He 1s.venturesome to the point of reckless-

‘ness. He needs firm limits, but loudly protests any and all
restrictions on hir Ireedcm. His »eactlon toany restraint
- 1s an emphatic "NOU! B o
v:i_ . N ’

’ . Suoh toddler two~veur—olda qend the. guidance of firm
but kindly, understanding adulte.  Teachers need to set and
maintain safe )l mits to protect their children from serious
injury, but should not be u0 restrictiva that children do not
have.the opportunity to explore 2nd cven experience an
occasional bump or two either whlle iearning from their -
environment or from their interactions with other children.
At all ager. but particulerly at this one, toddler two-year-olds

¢
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need to be-rewarded for their efforts to establish adtonomy.;

¢ They neecd to exnerience success, nd teachers should help
. each child feel that he/she is worthwhile, that he/she is

‘a competent person.

How can a teacher, or any adult for that matter,‘help
a child develop autononmy instead of self-doubt? In the
first place, a teacher can plan the classroom environnent
whereby children are free to explore. all areas freely.
Such freedom requires that anything not to be used by

-children must be stored out of their- sight and reach. ,‘11l*uhgg'

. This eases the task of supervision and decreases the
number of timés a teacher must say "NO" to a child.

A second way in uhich a ‘teacher can help a ehil gain
autonomy is to permit him/her Some initiative and ¢
whenever it seems appropriate. Often the opposition to z
naptime can be lessened by allowing the child a choice of
one favorite toy to take to bed with him.

- Of. primary importance at this age is the need for a
‘¢hlld to feel sucgessful in the area of toilet training.
He/she shculd be rewarded for successes rather than punished
for mistakes. Riﬁid toilet ‘training practices which attempt
-to force a child to comform through negative reinforcement
- (spanking, shaming or punishing) undermine a child's: ‘sense
of personal worth .and may cuase feelings of self-doubt
"which carry.over into othcr areas, often seriously curtailing
his development.

Children learn to believe in themselves by repeated
experiences which prove that they are competent while
repeated failures produce self-doubt ang undermine their
entire personalities. Consequently an exciting, safe
environment, reinforced by praise and reward from adults
when a child explores, shows curiosity, and asks questions,
~all help to encourage a child to feel that learning is both
exciting and satis fyin’r Obviously a child who loves to
learn, and is corfident that he can, '1s more likely to be
successful not ‘only in school and in social adjustment but -
also in adult life. The goal of all programs providing
infant day care should be to enhance this development.

While all exoerts avree on- the importance of these
first years, there is some disagreement as to how children
ought to be assigned to groups in-day care in order. to
. promote optimal development. In many forelipgn countries
(France, Yugoslavia, Russia) infants are segregated in
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in groups narrowly defined by chronolopical ape. Other
“countiries (Sweden Denmark) have found suc¢h narrow -
chronological age groupings to be both inhibiting and
lacking in stimulation. Instead they place infants in
mixed age groups’ ranging from six to twenty~-four months.
At Lesley College, we have found that the most apprépriate
age grouping for chiidren in our infant center 1s approx--
imately one to eighteen month, and that the "ideal" group
-81ze 1s twelve 'infant-toddlers. (This requires the presence
" .of three teachers in order to preserve the ratio of one

- adult ‘to four children,)

Usually four or five todd)ers assemble in a group and:
play together., Our middle infants (8-12 nofiths) crawl on
the floor and play with toys or scoot around the classroom

. in walkers investigating and exploring, while our youngest

bables play with their .rattles, “"tray" toys, ete., or
gexamine the mobiles and watch the other children.
. 1

While chronological ‘age can be used as a rough measur-‘
ing stick, we do not use it as our primary index for group=-
ing .children. . We have found that children are ready to be
promoted into our:-toddler group vhen they can understand
and comply with directions or else display aggressive behav~. |
ior toward younger infants- by biting, hitting, pulling
hair, etec.” When they can understand and follow directions,
toddlers are ready for. lairpger group actlivities. In like
manner, when aggressive infants are placed with children
" their own age and slightly older they are much more reluctant
to attack children who may be more than thelir match. ' -

In this age grouping, the toddler two—year—olds, we
try to restrict the age spread to no mere than one year,
Thus children range in age from 1£8-30 months. Promotion
to the next group; the two-year- olds, oceurs when children
are’ able. to ‘express themselves througn language and are
‘ready for toilet training. . i .

~ The next advancement of a child (to the three—year—old?'
.8lass) 1s based on his/her ability to partic¢ipate in group "
activities. Vhile some toddlers may be tollet trained, most
children are not ieady for this dcgree of self control until
they are between two anad two ano one=ha;f years old.

' Open group toi]eting facil*ties are located adjacent to
‘our two-year-old room and children have ample opportunity
- to watch older children using the toilet. In our opinion,
it 1s easier for a child to learn seli—toileting when' the
facilities are readlly accessible, 1.,e.; nearby, and where
good role models are in sight. . \



Whatever grouping procedures you establish in your own
day care center, -you should correlate the. grouping with the
‘elassroom set-up in order to insure the optimal growth and

_Hdevelopment of your children.

_ Classrooms fox infant»toddlers and. two~year-olds should

"not -contain a duplication of the equipment and supplies used .
by older children, Neither should such ¢lassrooms .attempt
to duplicate the home. Vhile elements from both environments .
are appropriate for. this age group, nelther category contains

"all the elements which we feel are most important for such
children.‘: . ‘ SR '

_ Atvthe Lesley College Children s HQ_se we have tried

.to develop a provram sultable to vhe needs of our own '

children.. : N L

The ourriculum presented in this discussion is designed
‘to. stimulate ehildren to achieve their full potential. Play
158 the focal educationad experience for all young children.-
Infants do most of -thelr learning through play, play'is mean=-
. ingful to thé infant's sensitibilities, abilities, and desires;

play deSigned to foster development; play in which the teacher .
interacts with the ohildren, serflng as-a guide in the learning
process.- ‘ . ,

Such a ourriculum emphasizes action in the physical
environment, where skills may be practiced and perfecteg
Consistent. satisfaction of physical needs combined with
stimulating play activities develop a strong positive
. relationship between the infant and the classroom teachers.
At each stage in development the infant will learn about-

o himself/herself through manipulating objects, and relating '

to his/her teachers and ‘peer group,

In developing a curriculum for infants, ithe. teaoher e
must realize that in work ing with the very young child, ~ - °
everything 1is a strange ndw experlence. Consequently, the
teacher must provide the infant with games and play that -
will enhance his sense of securivy as well as stimulate his
intellectual development. Of the utmost importance should
be the realization that cognitive skills can develop only
-in an environment which iosters emotional security.

- A1l activities should be peared to meet the infant's =
present capabilities and designed to help the infant achleve
success in the next stage of development. When a new level
of achlevement emerges, a new activity must be provided in
order to stimulate evolutionary growth. .Such an Yachlievement”

N A
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ladder ‘curriculum" should be the basis of any inf«nt class-
room. Creativity must be employed in. order to provide for
the individual- differences which prevail among infants.

'Curiously enaugh, rewarding experiences for the infant-

toddler are often the easiest to supply. Moréover, they -

‘- are the ;most fun for both children and, teacher. BN

: Activities presented in this curriculum have been
designed to achieve the following objectives:

1. To help each’ infant develop basic skills such
‘as: focusing the eyes, e¢ye-hand coordination,
"muscle cdntrol of the fingers, coordination of
-movements, recognition of identical objects,
distinguishing differences among siwllar objects,

- .ete. Such skills may seem to have little immediate
effect except a "fun'" experience. However, ‘the
‘latent carry-over from these experiences encour-

. ages the chlld to undertake the more complicated
task of. exploring the world around him.

2. Once the infant has acquired these basic skills,
he/she then possesses much 6f the foundation for
‘ °thinking, Speaking, and reading.{

3. .The curriculum should provide an enJoyable learning'
experience for each infant.;g
LI | ’
4. 'It should encourage a feeling of self—reliance, :
‘independence in thHe child making ¢ach more confident
T “in his/her own abilities.

© 5, The curriculum ‘should be designed to encourage
interaction between the teachers and each infant
so that a relationship of mutﬁal trust will develop.

' 6. The curriculum shoulo be organized into specific
-categories such as: motor, anguage skills, art,
: music, etc )
7. The program should be flexible enoush to accomodate
the changing needs of the growing infant.

‘8. The teachers must possess aims or goals and a o
senge of purpose to ald each child in developing
his/her innate potenvialities.
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"\ The - foregoing llst of obJectives are meant to~be 111~

o ustrative. Each teacher should develop his/her own 1list’ *
. based on: the needs of the children assigned to mie/her oare,’

' Once this framework hae been* established, the following

the 1nformation seems applicable.
¢

~ We have chosen to organize tg,;relevant material under

"three separate headings‘ - i , X
g PART I: LEARNING AREAS AND SOME SUGGESTED ACTIVITIES
. PART 1I: l CARETAK1NG FACILITIES AND SOME SUGGESTED
PROCEDURES -

PART III: OUTDOOR ENVIRONMENT AND SOME YAFETY |
» PRECAUTTONS |

\‘ —
Laog

iguidelines should be studied and used selectively wuere ever »

.
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PART I:  LEARNING AREAS AND SOME SUGIESTED ACTIVITIES

. LARGE MOTOR ACTIVITY AREAS

, From the very earliest weeks of life, the young infant
1is . a physical being. Sucking, crying, kicking are'all
physical activities. As the Infant matures, he begins to
acquire more and more control over his/her physical self,

" .One of the primary tasks of infancy. is the beginning of
mastery of motor skllls .-"how to sit, stand, walk, climb,
ete. Thererore, providing an intant Wwith opportunities
-for, larye muscle development is extremely important.

.How do you design- an environment which is exciting and -
- stimulating for both yOur very youngcst and very oldest
- children? * How do you prevent conrlist when the two groups,
« Infants and toddlers, must co-exist in some of the same
living space? " P . e :
Children learn about thet~ :uyrroundings turough the-
‘processes of seeingy» touching, asting, smelling, and
- - manipulating. - Consequently, every teacher should rely on
these processes to provide developmental -learning eiperien-
ces, It follows that an infant room should provide interest-
ing, exciting, stimulating, and challeaging "things to ses -
and do". Bilg thinpgs, little things, things. to put in, things
to take out, things to see, things to touch and feel, things
to make’ noise, things to taste and chew on, and things that
move and work. In short, all senses -~aould be stimulated in
order to encourage theﬁchild to Nonder, manipulate, and
explore. - ‘ A

. Tre following ltst of "eye-catchers" will encourage an .
infant, even in the crib, to enjoy his/her surroundings,
encourage eye-focusing, develop eye-hand coordination, and

J stimulate the infant to reach and graSp.

o l{ Coloriul pictures on walls
/- o ,‘Purpose. hncourage eye- focusing and stimulation.

2. Musical modliles with aninals or. little people
~ hangirg low over the crih.
Purpose: Encourage eye-“oculing, stimulation,
and ertertainment. _ o
3 See-through crib bumpecr. . _
- Purpoce: ELye-focusing and stimulation. °
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ol Mobiles.hanging from ceiling.

Purpose: - Eye- focusing and stimulation.

.5, . Crib sym with*assorted shaﬁes, colors,'sizes.
Purpose: Encourapge eve~focusine, eye-hand
.- coordination; reaching, grasping, ‘pulling,

- " exercising,. and exploring. This device 1s a'

most valuable tool for oeveloping motor skills.
If interchansable shapes are replaced every
few days, the infant 1is provided with a fascin-
ating varlety of different objects to explore;
thus stimulating botn physioal and mental -
development. .

Suggested Activities for Infants Ades 1 -3 nonths" Eyé 7
Focusing ; . ‘ ‘

At birth, a. baby is not a passive "blob" - he/she is a.
wiggling bundle of energy. He/she can see evea though-
the eyes are unable to focus well. One of the best
ways to assist the infant in- developing eye control
is to provide a ‘'moving, ever- chanﬁinp eye~-catcher suc¢h
'as a mobile. FEvery breeze, or if none ‘if avallable,
an electric fan, will keep the mobiles 1in motion, »

s

" providing a ‘desirable stimulus to the rapdily develop~

ing little brain. .
By the time the infant 1is three months old, easy -to-
grasp toys should be supplied. Toys with interesting
.-shapes and textures that encourage touohing and

~ grasping; toys which will- imorove dexterity, build |

musolesg and ohallenﬁe thn evolving mind.

‘While infants can learn mhile confired for‘a time in
cribs or playpens, we are opposed to ‘imprisoning them -
in this. fashion during the greater part of their waking
“hours. Instead we sugqest the following alternatdve
prooedureS° ‘ . 4

-CARPETED PLATFOR?E OR "prr" AREA . e, e

At the Lesley College Day Care Center, The Children' s
House, we have constructed a large (4' x ‘8') platform
area in the corner of oné of the playrooms for the use
of .infants. . THe platform 1s bounded on two sides by

walls, one’ of which contains windows at a height’ through o
“which the children can view the world outside. The. third . -

side has a partial. shelf partition, under which the child-
ren may crawl. The fourth side 1s partially coveréd by
strong fish netting SO children can survey the olassroom..

© .
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. vantage point. they can play with the toys which are
' 'placed on the bounce- chair tray and wateh the older
“infants move about. L . o

~Colorful mobiles are hung above t e platform and
- pletures adorn the walls. Toys ahd pillows are-
_scattered around the platform wh;?e infants are
- free to 'sit, crawl, play with jtoys and each othér
, without fear or danger of bei g runover by’ the.
~older infants who may be speeding about in walkers
or’ on viddie cars.-

5An alternative infant "haven" might be a carpeted, L
. sunken plt area. 'This rdtreat serves much the same

purpose as the raised platform at The Children's .
House; that 1s, to insure that young babies are

protected from the more mobile, -active infants but
still pax‘ of the aroup. . :

<

When infants are’ not in the "pit" or platform areas,

" they can be placed in bounce- -chalirs, bolstered with

pillows and towels to a sitting position. From this k

' While propped in the bounceechair, infants can be. .
~moved to the area of greatest activig% ‘Fop'gxample,
ts.

during the ,summer when the older inf and toddlers

o are splashing about in the wading ' pool, the younger .

infants (2=l months old) sit. watching them happily -
and. playing with their rattles; and other toys. e

Suggested Activities for. Infants Ape 3 . Months. Eye;_ff” .
Hand Coordinatlon ‘ - :

During the third and fourth months of - life, the infant'
usual position is flat on his back. or stomach., In . .
this position, Lhe Anfant 1s, able to make more use of

- . his new found ability to dee his head !and hands at
" will. “Placinm the infant on the floorisurrqunded by~
eye=cacehing toys will: ‘encourage more- rapid develop-

‘mént.- Freedom encourages the infant to use his arms’

and legs, developing bot h smal‘ and large muscle
eoordination.~_ - , o _i;;- '

At  four months, the infant begins to respond to an

- adult's voice, and coo's:in response. These sounds
“are the fiprst steps toward language. The infant uses
these sounds to express his/her feelings of happinéss,
’eagerness, dissatisfaction, etc. The emergence of

such verbalizations should be encouraged by the teacher
who should responid with smiles and: words of approval,
and also repeat the infant*s~sounds. ,\\




" different siges,' shapes and colors will attract his/ ’,,,

‘is able to roll. over, rattle activity

B LA

By this time the infant is ready for such experiences
as rattle pames and ball games. . Various cbjects of

. her attention. Play activities should be designed
- to develop, strengthen, and coordinate the chlid’'s

sense of.sight, hearing, and touch. Unce an infant

teaching aid to broaden his/her horizons.

- Sﬂggesﬁed Aétivity}' Rattle~P;§!'

should stand to one side, out of the child's +
- direct 1line of sight, then shake the rattle -
% softly. Once the baby is aware of -this noise,
- move the rattle around 4n a ¢ircle, always
smoothly and slowly. Move it to the side so

that the infant must turn his head in order to .

follow the sound. After the child has solved

. this problem, make 1t harder to see the rattle,
“continue. to keep your body mostly out of his/her

- sight so that his/her attention is on the sound
~rathér than on you. ~"If the infant is having

= . difficulty followinfithe rattle, move it back . -~

- .and forth in and out of sight again until the
‘baby moves his/her héad .in order to see it,
Once the Iinfant sees the rattle, the teacher

should say joyfully, "Now you see it.". Remember,

encourage language'deVelopment‘constantlyf'

. This rattle game can be played while the infant
~1s-1lying on his stomach, although .it takes more .
- strength for a child to partially suvpport some
welght with his/her arms in order to move the.
head. . Gradually the zhild vill begin to reach
"+ for the rattle, .When'thisfhappens,.give‘it to
~~him/her, let him/hér feel, hold it, taste 1t,
explore 1t, and manipulate 1it. Remember, talk,
explain what 1s happening, verbalize the action,
- reward exploration, curiosity. ‘ '

A word of cuation ~ when buying toys for the infant
3-4 months 0ld, keep in mind that at this age .
everything goes in the mouth. Therefore, washable
toys are most appropriate - colorful small toys
that =are—small enough for. cthe infant to grasp,
light- enough to hold easily, but.large enough

not to be swallowed or caught in the windpipe.

W . - - e

is an excellent ',

“While the infant in lying face-up, the teacher <+



2,

‘with manipulative toys, such as busy-boxes; shape-

R

-

. Such toys include: rubber animals, rubber
- -dolls, washable stuffed animals, washable
atuffed dolls; rubber rattles, see-through
" vinyl rattle, rubber clutch Lalls, ete., - -
 Using these toys as tools, activities may
be devised which will encourage growth in .
‘eye-hand eoordination, language development, = -
- small and large muscle dexterity. .= - .

Suggested Aotivities for Infante Age 5-6 Monghs;f‘  - L
At 5-6 months, most infants are able to sit up relatively -
unsupported. By this time, the infant should be aotively |
exploring everything that is around him, ‘As at an eariier .-

. age, everything continues to go in the mouth, not beoause

of hunger, but becsuse the infant 1s ocurious, likes to

" feel the different textures of things, and is ourious,
A1kes to feel the different textures of things, and is

stiil learning largely through sense perception. The -
infant at this age 1s in the oral stage of developuﬁnt.,

Al80, teeth are beginniig to erupt and the infant
loves to put everything in the mouth, bite-on it, roll
‘4t around, probe it with the tongue. Perhaps such
.activity is a type of gum massage. In any event, for

the next douple of years dangerous objects must be keps
out of the child's reach. SRR R S T e

Thus, once the child aan sit évect, ari‘all out effort = .

should be made to improve coordination, &nd provide
sensory learning experiences. - S TR L

'LAROE CARPETED AREA'

As infants begin. to orawl they need opportunities to

.practice this new skill., Half of our.floor'sp&oe;ror»;p-!
infants at the Lasley College Children's House 18 - , :

govered with fire-proof indoor-outdoor carpeting,

ety

Here infants orawl around-safely and play on the floop .

sorters, etc. ;(sef Appendix I; "Manipulative Toys) "*fffffééfwx

Before they are able to walk unassisted, ‘many infants
enjoy Scooting around with the hélp of walkers. The
walkers allow infants a freedom of movement and the

mobility to.investigate their surpoundings. For this

-reason toys should be stored on iow shelves; accessd

]

to children as they orawl, scoob  about in walkers op

~ _totter around by themselves in the early stages of -
‘learning to walk. N o - :
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- Su ested Activities for Children Age 6~9 Months.
‘;Exp rathn

L

At this stage of development most babies are more inda— ‘
pendent. They can get some of the things they. want by '
crawling around, they like to 'he talked to, and they
respond with a smile or a habble. This 1s also a stage
when all .dangerous c¢hjects should be put out of reach

" .80 the infants will not have to be needlessly discour-
‘aged by a "No, No" when trying to aceomplish a desired | o

goal.

Infants - learn about their environment through their
eyes, eays, and hands. they learn skills such as
1ooking, reaching, grasping, walking, and talking,
They becme competent in solvirng-problems. such as

i.rfinding hidden objects. They learn to _have fun when”' ¥
playing peek-a-boo while at the same- ‘time- ‘they are

beginning.to learn that words have meaning and can -

.,,help them understand the world.»

f-_The Anfant \is. an active organism who is trying to make

- ~sense out_of a complex world, - As a teacher 1% is import~
_-ant to be responsive to the cn-going activity of the

- .¢h11d, ' This ncudes being ‘sensitive to the infant's.

intentions. " Sensitivity to these intentions will. lead”

 to an appreciation of -accomplishments. -It'is important

to recognize accomplishments. with words and smiles, - T

- and-positively reward progress. This responsevgives. N
" the baby a sense of his/her own ccnpetence'and'ability._

Between the ' ages of 6~9 months, ‘the infant 3pends most-
of- his/her time éither on the floor, or in a Jumpseat

-6r walker s0 that learning about and exploring the
- environment takes place while the child is strenthening
~his/her muscles and developing greater coordination,

This developmeat allows the child to become 1ncreasingly
independent. , _

As teachers, it 1s important that we. know when a child
1s in a receptive state for learning.  Moreover, it ia

of- cvuci\\ importance. that we know each:-infant well

-enough to recognize those periods of greatest alertness.

When a ¢hild 1s most ‘alert and happy, 1s the time when
his/her attention span 1is the longest, it 1s also the .
time of maximum learning potential and responsiveness.

It 18 the time when infants sit erect. and play with some=-
thing with the greatest concentration. Keeping a baby
in.a teacher-directed play siutation too long will

: makefpis/hen beccme_fussyAand frqotrated hence no -

&
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‘further learning can take place. Thus it 1is important

for teachers to know each infant very well ‘in order
to maximize the effectiveness of one~to -one teacher

directed activity.

Supgested Activities for Children Ages 10 12 Wonthsa

By the 10-12 month's. stage of development, infants have.
‘become even more independent and more. freely about the

room. This 1is the time when a walker enables each
infant to get where he wants to get in a hurry. . Most

. infants canhot walk ansupported at. this stage,: but with lb

a walker to give them support, they can develop their
muscles and soon gain the requisite strength and

- stability to walk independent1y§

[

At this ape, the infant has propressed beyond the ;
rattle and very young infant toy stape. Now ne/she is

more interested in manipulative toys, puzzles, colors,

~and 1is learning to identify and classify objects such®

as: ball, dog, kitten, or familiar foods such as
apples, -eggs, or cookies. The followinp list contains
some toys that have proven helpful in. assistine an

~ infant to develop both eye-hand coordination,. and

color and shape recognition: shape sorting box/
shape matehing box; nesting box, nesting cups; a
pop-beads; mirrors; balls; peg bus; pull cubes;.
tug-a-lug, train/boat train; lock box/wood, metalj;:

f_ cloth bricks; picture books; peg pounder/hammer pegs-

music box, music radios: magnifying glass- rubber

- animals, rubber ramilies, eto )

3.

CLIMBING STRUCTURE

) Infant toddlers are ver" acti‘e, they gseem to possess
boundless energy. At the Lesley Colleg: Children's
* _House, infant- toddlers. climb tirelessly up and down

the padded stailrs we have constructed. While this
kind of climbing seems sufficient at first, toddlers
soon want to advance to the more oomplicated climbing

- apparatus in our indoor activ1ty room. - This structure
-allows toddlers to climb, slide, and "hide" so that

they do not only exercise their muscles, but also.gain
an awareness of hovw thelr bodies act in space, and
some inkling of the forces which operate on them (1. e.,

'gravity, momentunm, object permanenee, ete.)

Pur two-year-old classroom has a more. advanced version

of this climbing structure in order to provide addition-

al challenge for older children.: In our original two«~

year-old classroom we installed a metal runged semi-
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-eirouiar climbing device over the .indoor sand o e
‘box area. If a child should fall off, the fell g

~ was cushioned by the soft sand..

- .1t may’not be possible to use the outdoor play area

' TILED AREA :
"Infant toddlers need the Opportznity‘to‘exercige

or linoleum area whete infant-toddlers -¢an run, jump,
.skip, etc., or ride wheeled vehicles (kiddie carts,-

. In another classroom, we built a wooden "gang -

plank" ramp converted into a ladder by wooden

‘staves 1in order to assist children climbing up

the plank. At the tome of the plank. was. a plat- .

‘form area, with one side enclosed. with heavy fish
‘netting so children could look out without falling.

Another side;opened onto a slide whlch ended 1n the o ,A'iv*
sand box area. o Cn o . x

[ & -i,‘

‘:At present, our oldest two-§ear—old group shares the ‘ \\f

indoor activity room upstairs with our four and five=
year-olds. Adjoining the ¢limbing structure, a large AR
slide provides a safe but thrilling ride to a padded o
landing area below.n

thkoughout - the day. They need to use their bodies'*

running and Jumping, etc., as well as praotioe with

While an outdoor area would be most convenient in

providing such an exercise. space,, usually 4t 1s not
feasible to allow chlldren continuous ‘access to the o .
outdoor play area. Moreover, during vefy bad weather T

. o ol
toys which promote the ‘development of motor skills, R (‘f
|

at all. For this reason we recofimend that.you provide -
not only a carpeted area for inflants but also a tile

tricycles) push: cars, tucks, etc., or pull wheeled
toys ("Snoopy" dogs, ”Buzzy" bees, etc. )

: Toddlers and two-year-olds also need such a tiled area

to exercise their muscles and use wheeled vehicles, . ;
(See Appendix II' - for Spggested Wheeled- Toys to be B
used in this area.J _ : -

OTHER AREAS

In addition to the areas mentioned there are other toys
which provide. for large muscle development. In all -
probability you will want to,restrict their use indoors

s

"to ‘the tiled area of the rbom,.but on occasions you may .

want to use such objects and equipment elsewhere. 1In

- any case, in order to develop coordfnation and cooperation, .

(R
2

‘é; '
gy



'We do not recommend that you use the traditional wooden
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-as well as to provide for large muscle aotivity,
you will need to have séme of the following toys
- avallable:
- Infant Bounce ChairsT ‘ R R
~ Infant "Jumpers". . ~
" Rocking Boat EEE : o N
Assorted Soft Foam Balls . =~ = N
Texture Balls : S PR
Bozo Clown Punching Bag
Tumbling lats .

For older toddlers, -and eSpecially two year—olds,w

you may wish to provide woodworking activities.

Toddlers enjog toy pounding benches and a carpentry
~ bench (eitheY purchased or homemade) where they can .-

pound with a toy hammer, turn ”nuts and bolts™ with

a toy wrench, etc.; : :

Some two- year-olds are advanced enough to. use adult
‘hammers and nails if they are under .close supervision,
Often children experience sheer.joy in pounding large
headed nails into soft wood. - If wood 1is unavailable,
layers of cardboard glued together will suffice. ;
Sometimes a child will nail two. p1eces of wood together
and- call it a train, boat, car, ete. Praise should-

.-~ be .given for such an accomplishment. _Sometimes ‘¢child-

- ren will went to paint their wooden creations and bring

them home for the fami]y to admire. .

Our two - thre -year- old classroom has a permanent
"woodworkine: shop"., For the two-year-olds a shelf -

-with wooden blocks nalled to it prcyides opportunities
for pounding; and we have a small carpentry bench - -
equipped with.a vise. Simple tools such as hammers
nd saws are hung on a near-by peg board. ‘

( BLOCK ARDA

Another resource help°u1 in deve10ping large muscle control
- 18 the block area. While infant-toddlers are not-as skillful.

in block constructions as older children, they do enjoy

piling one block on another, and especially delight 1in knock-

ing the whole pile down. In our experience, large cardboard
building blocks, soft cloth~-covered rubber foam ‘blocks, and

glant lego blocks are all satisfactory for infant-toddlers, ».  ~

K ‘ . -k
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rursery blocks with this age proup as the structures ,
. exected by these children are very unsteady and topple
over very easily. Horeover, hard blocks hurt when they
"are used as weapdns for hittinp other children, or when
tossed around carelessly. :

Extensive props (rubber "people“, small cars, trucks, .
etc.) are unnecessary for this age group, as infant toddlers
usually find that the stacking and topplinv of- blocks is
a sufficient challenpe.

- We do recommend carpetiny for the block area, if poss-
ible, as usually children will be sitting on the floor while
buillding with blocks. Moreover, the area should be enclosed,
at least partially, so that - older infant toddlers can build
'without conistant interference from younger infants bent on
"the destruction of their "towers"

In classrooms with older toddlers and two—year-olds,

- "unit" wooden blocks form the basis of the block area. As
these are expensive ($100.00 for a -full set) they should be
stored -systematically on a nearby sheilf. Often "outlining"
“each shape block will help children re-stack blocks in an
orderiy fashion during clean -up time, 5

_ Props for the block area- become increasingly important

as children get older, for they contribute to rich dramatic
play. Such props include small trucks, cars, animals and
people. A-1list-of appropriate blocks and "props" for
various ages can be found in Appendix III. .

HOUSEXEEPING AREA e
v :
Housekeepinp is one- of the basic areas in all pre-school<
classrooms. Here children find familiar objects most

closely related to their home. experiences and have an opport-

’.funity to act.out the various roles they have seen (mother, .

‘father, sister, brother, etc ) in order to gain a better
~understanding of society. Toddlers especially enJoy role=-
playing, and both girls and boys love to dress up in simple
‘adult clothing (hats, scarves, pocket books, ete. ) and. look
‘at themselves in a mirrOr._ o

. While the socializing effects of this . area are only .
in their most rudimentary ‘form, it is important igy;that it

"provides opportunities for children to-gain greater under-

" standing of their world, and as home 1is the first. world they
know it is most appropriate that 8hey have the opportunity
-~ to act out ‘what they see and feel in familiar surroundings.

i
i
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 You should have both kitchen and bedroom facilities
-represented in your housekeeping area since for the c¢hild

these two rooms are the greatest source o + identification:
~with home.. | S

. _Whether you use expensive store-bought furniture, or
. cardboard cartons painted with the appropriate "fixtures .
(burners on the stove, ete.). Ve suggest your housekeeping
"kitchen" contain a sink, stove, refrigerator, table and a ,
few chairs. In addition, you will.want some equipment such -
as pots, pans, dlshes, broom, dustpan, etc., to encourage
dramatic play. Such items may. be purchased from toy
;. manufacturers, donated, or substituted with appropriate
adult utensils. - IR S
- The "bedroom" should contain cradles or beds for ..
~assorted dolls, rocking chairs and a storage chest for _
- 8imple doll clothes (scarves, blankets, poncho~type clothing
that contain only a hole for the doll's head with no snaps,
buttons, or sleeves to confuse children). If at. all poss-
“ible, you should try to.make or buy the doll bed large -
enough for a child to lie,in. This encourages dramatic
-Play and the acting out or a most important (if not =~
entirely welcome) aspect of toddler - two-year~old life..

- We suggest that the dolls you buy or make be very'
simple rubber or washable cloth. With these replicas
children are free to- {ise- their imagination and make the

~~doll what they, the children, want them to do. :

5 “Where you station: your children's housekeeping area -
"will depend upon mapy: factors - the size and shape of

- your room, the other areas in the room, and the age of the
children. The housekeeping area requires 1ittle supervision
and may be located near either noisy or quiet areas. One .
word of caution ~ if you do have an indoor sand and/or water /
_blay area, do not locate it near the housekeeping area unles

- you want to .find both sand and water in-with-the—dolls-and-
other equipment. : o - : '

While our infant-toddler room at the Lesley College ,
‘Children's House-contains only the most basic housekeeping
essentlials, our toddler and two-year-old classrooms have'
large, well developed housekeeping areas. : -/

. To summarize, because language is not highly developed

at.QEiS'age level, infant-toddlers and toddler - two-year-

- olds™peed to use their gntire bodies for learning and -
expressding themselves., ' Dramatic play in the housekeeping
area prowvldes a very important source for such role play.

R
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ART\ PUZZLI, AND TABLF ACTIVITY AREA

Older infants, toddlers and two-year-olds. enjoy .
planned group ‘art activities. Such activities include,

~among others, finger paintine, collage: (pastinp assorted
materials on paper), and play dough. - We have found it

helpful to have five or six small chalrs around a little
table for use by the children: during art .activities.:

Usually one such activity is planned for. each day.

Supggested Activities for Childngn/Apéé’lz ~30 ionths:
Art Experlence -

&

When presen%iﬁﬁ/erg/e;periences to the infant- toddler,-

the/teacher should verbalize differences in colors,

—""shapes, forms, and textures of the substances used.. :
Although the infant's speech.is usually rather limited,‘

through .art he 1is able to explore one means of self-

expression. Art. activities may also be used to develop

social behavior patterns such as sharing and working

together .in groups. = With-teacher guidance, infants éan’ N

be encouraged to- engage in at least three apsects of -
% art: paintinp, sculpture, and collage. oo
Paintinp |
There are lour kinds of paint which are sultable -
to the infant day care setting. - They are; powder ;
. paints,. tempera paints, finger paints, and poster
- ?paints. A1l paints must be non-toxic. -For, the
very youngest children, household ‘products - such'
as chocolate syrup, instant pudding, whipped
Ivory Flakes, food colored corn starch, may be
used as- substitutes or occasional alternatlves
‘“to paints. The only danger inherent in this .
procedure ‘1s that some children may become .
confused when food stuffs eare used for both
eating and art antivities ‘ i
w*‘
The most familiar tyoe of. paintinp are . brush,
finger, and sponge painting. ' , -

" Collage

- Often eollage making 1s used as a vehicle to -
introduce children to varied textures and colors.
- Among the raw materlals children may use in this
art form aré: breakfast cereals, magazine pictures,
. fabrice, tissue paper .construction paper cut in
~various shapes, paper plates, craft sticks, yarn,
_popsicle sticks, straws, ete. -

ot
i
]

s
.'\'\‘(‘" g

P



S ¢ B R A - ’} )

;
P
i

c

‘* Sculpture

Sculpture introduces infants to spacial zslationu
ships (concepts of size and shape)./ Moreover, it
places a premium on manual.dexteﬂity‘and5creat1v1ty.
Hence for many children, "sculpturing" is an in-
valuable experiencé. The conventional materials

aré "play-doh" and clay. The .infant - toddlers

can learn to make "balls"; and "snakes'. Cookie
cutters may also be used to broddc a variety of
designs. S / o f :

. : - T

. »Thds, art-experiences are important factivities for '
7 children, All young chilildren need toiexplore the feel,
. taste, and smell of different objects|and materials. “Qur - |
- middle infants (8-12 months) enjoy fingér-painting with .
- chocolate syrup and whipped cream while our older infant - |
toddlers can-useishaVingtch@mwand're, lar finger pdints, |
wlth supervision, since they are less likely than younger. |
- Infants to put such qaterials in their mouths.- R

Infants, toddlers and.two-year-olds alike enjoy.painting
using_large‘1/2”4bbu§hes‘or-coloring-wpth large crayons. A
word of advice; we suggest that you store all art supplies -

~out of the reach of children when not/in use. (See Appendix IV: -

Suggested Art Materidls);

&

| PUZZLE AND TABLE GAMES -

I

‘Before and #fterjart activities the table can be used -
- for puzzles and tablé games, Ve have been surprised at the
skill our infant - toddlers display in completing puzzles.
From very simplE-one;piece picture puzzles (one apple, one
banana, etc.), to more difficult multi-plece puzzles, our .
children progress with surprising speéd. From our exper-
. dence, we would advise you whén: choosing puzzles for infant
‘toddlers to bejsure that each part 18 recognizable in -
~ 1itself outside! the .context of the whole ' puzzle., For ..
-example, a plece shojild contain the whole head rather than
a plece of a’Zead and a pleée of sky. A :

‘ S o . - ro
. In additipn to puzzles, other table games which infant .
toddlers enjoy.are: giant attribute blocks (a set.of red,
~yellow and blue circles, squares, triangles and rectangles

in two .sizes and two thicknesses); table blocks (small lego,

- colored cube$,- parquetry); shape sorter; stackling toys and
lock box, to mention only a few of the. many options avajlable.

LS
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We advise that you display mauerials on low shelves
near the table so that children may select -the puzzle
or toy which they wish to sue. Do .not put all your table -
toys out at one time. Often . children are overhwelmed by
too many alternative materials and will explore them only
in a cursory manner before becoming bored. In order-to
ke€p children interested, you should introduce new mater-
ials often and put the old ones away for a rest. You can
~alWasy reintroduce them at a later time. B

Appendix \Y contains a list of supgested table toys'

wWhith you might find helpful. ‘Tops are: classified by age

/appropriateness.

LIBRARY AREA '

The acquisition of language is one of fhe most import-
ant skills young children learn. Adults can do much to S

" assist children in developing language skills throughout

the day by talking to them, explaining, labeling and

~questioning.

. contain object

\‘l

In addition, every classroom,needs and area set aside -
specifically for children to examine ‘books and listen to
stories being read. Such a place we call the Library Area.

- This area must~be cosy and comfortable, a place where child-

ren can rest and relax apart from the noise and distraction
of other activities. We have found that tables and ‘chairs’

- are unnecessary here, as' children feel far more comfortable:

sprawled .on the floor poring over a pilcture book, or .
snuggled warmly on an adult's lap while listening to a
story. Pillows placed on the floor, an over-stuffed easy
chair, and low shelves on which to display. books are all
that  is needed to provide a relaxed, comfortable physical
venvironment. . :

- You shgdld not limit yourself exclusively to cloth
books, but ‘should provide large picture books and other
books which b peal to children's senses. Such books

‘ gsbto ‘be manipulated textures to feel, and
-sometimes pop-oug pictures, Appendix VI contains a list "
of books suggesten\i:r very young cr.iddren, ‘

pensive, in all probability you

the books which you purchase .with ..
from the local library., Children
or all books, both classroom and

'Since books are
will need to suppleme
additional ones borrowe
‘should be taught to care

'borrowed. With proper gui ance they will learn to handle w,lWlef.le

-all- books-appropriately:

!.
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\ Two helpful additions to your library area. are a.
felt board and colorful pictures and posters on the-

‘wall. ' All pictures should be hung at the child's eye

- level, and'may be actual photographs of your chilren,

b

simple pictures cut from magazines, or your children s

own. art work.i

A felt board can be constructed simply by taping a

flarge ‘plece of felt on the wall or some.other flat surface. -

Smaller . shapes ‘cut from colored felt seraps will adhere
when placed on the large felt surface. .

~ The library area shou.d be enclosed 8o that very young
{nfants. can not ‘crawl in without adult supervision. Ve

- have discovered, however, that even very young infants often(

enjoy sitting on an adult's lap while he/she is reading to

. other children. - Experts feel that_ listening to the spoken

word assists a11 children to acquire language skills, and
therefore adults. should spend ‘as much time as’ possible e

.talking and reading to. children.;

SUggested Activities for Children Ages 18 30 MonthS{;
QLanguage Development s _ e

At 18 months most children are basically non-verbal
" in that they have not learned to listen -carefully,’

- nor 1s their attention span long’ enough to under-.
stand long explanations, ‘Usually, with rare

~ exceptions, they speak only words rather. than ‘

. complete sentences. . Evolutionary growth towards
more mature speech patterns may be fostered by ‘
‘conversation with the teacher about simple, familiar
things such as pilctures of babies, blg péople, cars,
Afruits, animals, ete. , and other familiap subJects.
Vocal interaction between teacher and children will
stimulate them to perfect their powers of observation
and description. Imitations, acting our simple roles;-

- singing songs, and listening to stories, all tend to
increase the length of the child's attehtion span.
These adctivities contribute to active and passive ‘

~vocabulary and'stimulate the devolopment of 1anguage
skills. _ ,

'Dressing time and diaperﬂng time are - ideal occasions

- . for encouraging ‘language development. Talking, singing,
games of "peek—a—boo" and "where's the baby's nose...
eyes, ete.' are various ways of approaching this goal.
Even ‘though young children may not always know what -
a teacher may mean when she/he is talking, children
need to listen to spoken’ language in order to learn
how tb make the proper sounds we know as languape.

>
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OPTIONAL ARLAS

Ty . In addition to the five major areas which oupht to fbe
o a permanent part of every infant toddler.'and toddler

. two-year-olds classroom, there are several other option e
substitutes which you may wish to introduce periodically. !
sand. Play . e \> B S |

Infant toddlers enjoy. playing in a small plastic .

SE T tub or box filled with sterile sand or corn meal.

- ~_ While initially children may attempt to eat the

g W sand or corn meal, they soon discover that it is
not very pleasant in ‘either taste or texture.

~ Very young children can be relied upon to exper
iment in such a manner, therefore the 'sand you:juse
initially must be sterile. Ordinary beech san

should not be used for this age group. f‘”

Both corn meal and sand used by infant- toddlers should “*** ' ‘

" be thrown out and replaced at least twice a month,. ,, "¢
- Such ‘a practice will prevent theé growth of meal '
. ~Worms in the corn meal and the accumulation of dirt. .
~.and- dust, in the sand box. SRS S N ,_;:'

The indoor sand area should contain objects for pour- .
ing and digging. A word-of warning ~ from our exper-‘
.~ 1lence we redommend that you use a sand table rather
-~ - than a sand box for the toddler two-year-old groups.
- In our first toddler two-year-old classrooms we had
a large sand - box area so that children could climb
~ into the sand, cover. up their feet, feel 1t between
their toes, etc. However, we discovered that the
children in training-pants would often visit the
- sandbox instead of the toilet Jutt so they would
not have to interrupt their play.. Naturally the. .
sand box soon became a very unsanitary place. ' When
we- discovered what was really happenin Wwe had to
throw away all the sand:. Now we use- sand tables.
since children can not climb into them. Consequently -
~they use both-the sand area and the toilet for the
purposes for which each was intended.

Water Play

Children ejoy usinv ‘water bo h indoors and outside.‘
When used inside, care should be taken to protect
the children's clothina by using plastic smocks ~and
having newspapers and & mop close by to take care

of any spills. ‘
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. Kithough yourmay-have'th§ money*to purchase a  . 5 |
© 'water play table, a large plastic wading pool 1is S
-~ almost .48 good and costs but a fraction-.of the :

. *price of the commercial product. ..

. Hater/ is a natural médiumifor play, relaxation, -

.- and learning,” It has a natural attraction for .

_ children of all ages, and .if 1t 1is presented in - '

~ interesting and stimulating ways, 1t is one pleasurs
. able experience, which is never outgrown. Vhen S

- ¢hildren are upsat or tired, they 'will ‘often choose
- repetitive water-play to soothe them.: . e U

. The infant 18 too young to know ‘the ‘meaning or value
- of water play, the imaginative teacher can help to
 keep them reaching out for new things to .discover

" and explorei For thé present you are providing him/

‘f;-heanibh'some¢experienoes_which-later’in»life will be*_".

expressed in love of the water, be 1t river, lake, or
sea. T S St ton e

.Providejwéﬁenland-simplé‘materials3f6r ekpérimentétion,u'

.and let the children become an expepimenter and o
.. discoverer. -Start out with simple pmall plastic cups, -
. plastic squeeze bottles, funnelsof!different slzes,
- sponges,- and small containers .of different sizes., For

. " young children food coloring makes water play even ;
. more exclting. LT e : | S

st S ‘}A‘}%‘ 3 |  ‘- ;;,

A1l children respond to music. Even the youngest
“infant will turn his/her head hwen he/she hears a
- “’'sound,  In the infant-toddler classroom, nolse=
making materials should be readily available. ‘
Infants need rattles, music boxes and squeeze
 toys with noisemakers inside the toy rather than .
.on the‘outside. Little fingers can detach the
outside mechanisms, and as everything pmoes into -
their mouths, the object may be swallowed, or Ce
. aspirated into “thg windpipes preventing a. child.--
" from Breathing. ST IR

Infant-toddlers love pull-toys that clack, chime .
*or otherwise make sounds. In-addition, they should
haveithe opportunity to use drums, bells, tambourines
-~ and, shakeYs. - Such musical .instruments may be purchased
‘ or homemade.. The ilusical Recipe Book, published by E
* The Fducational Development Center; Newton; lass., _
desdribes-how you can make your own musical instruments
fof ohildren. - Appendix VII contains a list of musical
S »V?nstrUmentsvwhich youpg‘chilqrenyenjoy. ‘ o
, . _ ,
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If possible, it 1is wonderful 0 have a reoord player

. 4n every. classroom. Naptime 1s often more. pleasant
- 4f children can listen to soft music while they go
"to sleep. ' Older two-yaar-olds may.enjoy playing s

records themselves, If teachers permit this

‘activity,’ children mu'st be taupght how to take care
. of both the records and the machine. This training -

helps keep your own records in: good condition; and

" allows you to borrow records from the local library
'in gooqd conscience, confident that they will be
,returned in the 'same condition as when they arrived,

A word of warninp - never allow the record. player to
‘be blaring music while no one is listening. Juch

noise serves no useful purpose and 1s actually . distfact-
ing, for it increases. the general no level present
in the, room and introduces a non-pro tive stimulus.

In’ addition to offering nusic through the suggestions 'n

previously mentioned; adults should 'sing to and . with .

'“_their children., "Toddlers, and especially two-year- -
01ds, 1love to sing their favorite songs. A teacher

does not need to have a good singing voice, for the

~fun of sinbing will make. up -for any inadequaciles in

musical abllity. Neither does a teacher need to play .~
a musical instrument in order to provide music and - .
singing activitles for his/her children in day care. .

If you have some -one who can play the guitar, and sing,

“that 1s a -definite asset to your music program, but it ~
" is not esseéntial. If you would like to learn to play
a simple instrument we suggest that you try the auto.
harp,. It is a stringed instrument which plays chords.

., when you push numbered-buttons with one hand while
~strumming with the other. Appendix VIII contains a
- 118t of musical records and ‘songs which our children

find enJoyable.‘

.The purpsoe of includind music 1n the curriculum is

to assi8t the child in developing an appreciation:; of
sound .qualities - singing, movement, and language.
Therefore, a child 1is never too young . for music.
Music enriches all sorts of experlence; creativity,

- soclal behavior, si111 in playing musical instruments,
,etc. . ; <, : .

child,
it should.bave a universal appeal. By deve oping .

.

‘ listening skills, children learn to distin .ish

3
{
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‘bétween discord and harmony, become awWare of -
rhythm, and 1earn to appreciate tonal quality.~

- Even before an - infant learns to- walk* he responds .
" . to music by clapping his hands. The walking infant .

“will stamp his feet, clap his hands, and march ground .

to the sound of music.  Since the infant has not

- developed skills so- thet he/she can respond to tempo
~of music, the teacher can initiate activities that

-~ will direct the ¢hild's movements to be in time with -

- -the music, Some.c¢hildren seem to respond naturally

~ to rhythm, some learn it through practice, and others

- never. seem to get i, but all can enJoy music.

' Thus, not only do children enjoy playing music and-
" singing, but they also Yike to move their bodles to

" the rhythm. VWhen musical instruments, colorful silk

scarves, and bright tissue paper are supplied, child-
ren can express themselves creatively - merginp sound,
movement, and color. .

.Science

]Science permeates all aSpects of preschool learning
activities both directly and indirectly.  While playing

- with water children experiment and learn-about specific

gravity (for example, what objects float? What objects
- 8ink?). .Sand play affords a valuable exoerience in
size (What particles will go through the sifter and
how big are the ones which get left behind?). In music

one hears a variety of -tones and tempos. Art activities . -

- provide sensory experiences in touch, taste and smell.
In fact, all areas in the classroom provide the child
with opportunities to explore and discover scientific .
principles. _ _

IF science 15 everywhere do you need a separate science
area? The question is really up to you, but we believe
that chiildren of all ages should be exposed to. two ’
basic entities - plans and animals. B

Plants provide variety and nature 1life to all class- ‘

* poom8. For infant-toddlers we recommend that such

‘plants be placed in sipht but out of reach. Often:
immature infants-enjoy ripping off leaves and stuffing

- them in their mouths. Not only does this. activity ruin
the look of the plant but may cause a child to become

- 11). Poisonous plants have no place in any preschoo
¢lassroom or, for that matter, in any home with young
children in the family.

w )

e
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‘ Toddlers, and especially two—year-olds, enjoy watch-

- ing things grow. At«<the Lesley College Children's

_House we have small indoor gardens where children-:
plant grass, beans,. carrots and even tomatoes.' '

- Watering the plants becomes a daily ritual which"

- most twe-year-olds-enjoy. Since they are over-.
generous with water, try to find plants whioh will
tolerate excessive moisture.‘ : <

f
~~v»f~'~»w«w~wTwo-year-olds enjoy assistinp teachers in caring
- ‘ for animals, - Such children like the daily routine
_ of cleaning the cages and feeding the animals. In
R i our toddlen - two-year-old clas$ we have gerbals.
N — A X important to house all animals in sturdy cages,
- enclosed by screening on all sides. for their own
protection. Moreover, we advise that you keep animals
~away {rom both the block and small manipulative toy

~ area because Sometimes children stuff or drop obJeots
'into the animal cages. .

Glass fish tanks should be stored in sight but out
of children's ‘reach. " One of .our two-year-old's' hit o
the glass tank wlth a hammer, with disastrous results
for the fish. Fortunately. the child was not hurt.
Infant - toddlers enjoy watching goldfish swim about.
Again, be sure that. such tanks are placed in sight '
“but out of the children s ‘reach. e A i
For the benefit of toddler - two- year—olds you may [
wish to set up a science display area. Together

- you.and the children can exhibit the treasures which
you have found. Such exhibits might include sea-— :
shells collected from the beach, leaves, nuts, sticks
and flowers gathered on a walk, or even stones of .
varlous sizes and colors.. Children enjoy examining

~ such objects. Discussions about them aid the develop-:
nent of their language skiils.

i LANGUAGE DEVELOPMENT AND MATHEMATICAL SKILLS

Throughout ‘the day children are exposed to 1anguage and
‘mathematical skills.. While such activities should never be
. presented in a formal way, their demonstration should be part
.. of the classroom program. -Scales which blaance evenly when-
-~ an’equal number of vings are placed on either side, mani~
pulative toys which aall for the ccrrect matching of pegs
: and holes (number sorter), and finger plays all contribute .
. to the development of suoh oonoepts, as do many table gamesl'
- and puzzles. . s

!
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Good teachersitalk to children. 1In addition, children
enjoy counting out numbers with teachers. If teachers and -
children recite in unison, the children acquire both lang- .
uage and mathematical skills. Picture lotto mames are .

- fun, éspecially for ‘two-year-olds, and helps to build ‘both
object recognition and vocabulary development. Attractlive . .
plctures placed at children's eye level throupghout the room’
both elicit questions and davelop.language skills. Usually
language and number materials are not housed in any one

- area of the classroom, instead such skills .are taught to

* the ¢hildren through informal teacner-child 1nter-action
and direct child-toy involvement.‘
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Part 'I’wo. CAREI‘AKING FACILITIES AND som: SUGGBSTED
PRO(,EDURBS ' :

1

Essentlal elements of any pre-school program include. the caretakmp-
aspects of eating, sleeping and tmletmg. While such activities may
seem routine to adults, they can pro\nde a rich learning expemenoe '
' .for children. . Since a child's world is essentlally egocentric, composed
mainly of acth.tJ.es and feelings directly. pertalmng to himself, the
basic functions of eatmg, sleeping and ehmmat:.on are especially
agmfxcant. -
Eating. . ‘ | | | !
Ea‘cmg is important not only for the mamtamenoe .
of life but also for the development of emotions and
behavior patterns. . In fact, the infant's earliest _ _
feelings of comfort or dlscomfort trust or mistrust, LT
are concentrated mainly on the satlsfactlon of his ) .
hunger needs. As he grows older- the child's appetite
and behavior at mealtimes are sensitive md:.cators
‘revealing his inner feelings. Therefore it is - -
- important to _provide a pleasant environment for eating,
not only to insure adequate nutrition but also to . ‘
-encourage personality development.
-~ Due to the individual nature of infant feedmg
schedules, programs caring for young mfants need
ready access ‘to a-kitchen a '
A small "efficiency" unit should conta:m at least
s a s:mk, refrigerator, stove, dishwasher and cabinet
storage area. At Castle Square we have such a unit _
built into the classroom algove where the older infants
and toddlers eat. Here teachers prepare the cereal
and baby food to be fed to infants,; and warm bottles.
Vhile research has demonstrated that there are no i1l -
effects caused by feeding infants cold milk, our
teachers (all mothers themselves) feel strongly that
" they do not want to.give babies such cold liquids.
: "Even if you have a kitchen adequate for formula.
preparatlon, we advise you to use prepared formulas :
for your infants. thile the initial cost may seem VT
higher, actually you save both the teachers' time - ‘
and effort, allowing them to care for the children
‘more effectively, and at the same time you reduce the
. hazards of peesible infection. A dishwasher should be
used to wash and sterilize all bottles, dishes and
eatmfr utensns used by mfants..



All very ycung mfants should be held wh1le bemg AR
. fed. At the Lesley College Children's House as soon .

*as infants are able'to sit up we place them in’

individual chair-feeding tables in the kitchen area -

~ - with the young "toddlers., Infants are allowed to

expem.ment with finger-feeding themselves supplemented
by assistance frcm teacherx. Older toddlers sit on A
child-sized chairs at child-sized tables, using child-
sized eating utensils. They feed themselves without
assistance..
_ -The small kltchen area is covered with lmolewn
in order that it may be cleaned easily. While the
walls are brightly colored ‘there are no toys in sight
to distract the children while they are eating. ,
‘ Plastic smocks are hung on individual hooks, and
each child waers a smock while eating. Each child's
own facecloth is hung nearby for washmg both face and
hands before and after meals, -
- In our opinion, programs caring for very young:
infants need access to a small kitchen area. Here
food can be prepared according to individual-infant
. feeding schedules. 'Older infants and. toddlers can eat
in the kitchen area away from the distraction’ of toys
and other stimuli. Food for such chl;‘dren caf\ be
. prepared in this small kitchen, or if; your infant
center is part of a larger Day Care unit, food for
such older infants can be-sent from the.main. kltghen
and served to the children in the smaller kitchen area.
Older toddlers and two—year—olds do not need ..
such an expensive set-up in thelr classrooms., However,
- a-small- refmgerator does ccme in handy for storing
 mikk and juice because scine childrén may 11ke to take
a bottle to bed with them at rap time. - ‘
- Insurmg a positive, accepting attitude toward
eéating is one of the rost mportant goals ¢o be o
stressed at the Day Care center, since aoceptance of
fcod is often highly correlated w1th positive feelings
. toward .self. At mealtime a child is introduced to a -
variety of nutritionally desirable foods and encouraged '
- to practice ‘the accepted custems regarding eating,
whatever they nay be, The followmg are general = - ‘
sug,gestlons pertalnmg to eating at the Day Care center.
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1. Child. sizéd tables, cralrs and eating ﬁten31ls
should be used at the center, ag children will enjoy
eating nore if they are comfortable and can manage the
1mplenents. If tables have been used for other previous
avtivities they must be cleared and cleaned: Often
children ‘enjoy helping to clean and set up tables in -
anticipation of meal time. While picnics and eating
out-of-dcors provide enjoyable variation occa81ona11y, ' : T
most meals should be served while the children are ' wa '
sitting comfortably around a table in th91P class-

» room or 1unchroom area.

2. Be sure that tables are set and that the food is

ready to serve before children are allowed to sit down.

"'A group of young children just-sitting, waiting, becomes

restless very quickly. In many programs children help
clean up the room, wash their hands, and.then enjoy a
qulet group activity such as a story prior, to eating.

* This kind of plan helps calm children down after active - -j

play so that they w111 enJoy their food and table
conversatlon

3. If pOSSlble, there should be at least one adult
per -table of children, not only-to supervise the table s
- but also to prOV1de a role el. Children learn T : a
mdwthrough 1m1tat10n, therefore adult who ' en]oys a ’ : '
" wide varlety of different foods,enjoys eating; and uses

appropriate table manners can do much to teach children

about food and table manners both dlrectly and. by
 example, '

A ]

M, Serv1ngs to young children should be small. .

R Chlldren vary not only -in the amount of food they will

e2t, but indeeq the amount of food that the same child
w111 eat at different times. If first servings are -
small, then the hungry child can ask for a second
serving while.the child with a small appetite will not

'be overwhelned by what to hlm seems a vast amount.of:
- food.

5; -Family-style service should be used whenever *
possible. For young children, fanlly style serving
where the child helps himself, -is preferable to standard
cafeterla food serv1ce. Not only 1s the amount of food

i
i
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~ to have a separate area away from the busy noisy
. classroom where babiés can nap according to their indi-

L, :

served more llkely to be in: accordance with the .
individual child's needs, but also family style servies
is more hcmeollke and- encourages social converaatlon.

6., Most pre school chlloren enjoy simple foods ‘
that "look good", contrast in color, and are served
attract ively. |

7. Children should never be depmved of food as
pumshment for unacceptable behavior ‘oceuring at other
times during the day. Such punitive action on the -

part of the teacher can only be seen as unfair smce

the punishmént is in no way connected with the mis-

- behavior, and such deprivation of food can only

create feelings of host.;llty and resentment in the : ‘ ‘
¢hild. , | . : , o

: 8. Children should be“encou"pé;,cd to ass;.sit in .o"
-cleaning .up the. table afterwards. Encouraging such - o

follow-through activities assists children to develop -
a sense of loga.cal sequence from beginning to end, and .
helps them achieve a feeling of completeness.

Programs which care for young: infants Wlll need .

vidual schedules. Such a "erib room" should bé used =

~cnly for sleepmg J.nfants

Each crib{should have a mobile over it for babies
to look at when they awaken. We teel strongly that
infants should not remain in their cribs wlen wide
awake but should "om the other children in the" :
classmon ‘ ‘ W
", Ideally, there should be a dlapemng area in the -
crib room so thdt 1nfan’s can be changed before and
after napping. Since ¢ - 'steke up an enormous
amount of room, children should begin to sleep on cots
as soon as possible. Cote can be placed in the class-
room temporarily thus eliminating separate sleeping
quarters. Usually we try to arrange for toddlers to.
nap on cots as ‘soon as they begm to halk ‘Not only

©

-
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does this pract1ce save space, since. cots can ba stgzked _
and stored.away when not in use, but also this policy ‘\\

~eliminates the danger of children clnmb1ng out of their S
"~ cribs-and qetting hurt.. . IR

Hhile very youny infants sleep according to their

own individual schedules, we recommend that you try to

get older infants and younq toddlers dérto a reqular-
morning and afternoon nap voutinez, In the infant centér
at the Leslay Cullege Children's House the children are
encouraged to take a short rest after juice at 10 a.m.
and a longer nap later in the afiernoon, from 2: 00 p.m.

f:
»
"‘/w . N

Our older toddler: and two- yeat-o]ds require only

‘one long afternoon. nap after luach, aild sleep on their

own individual cots in the classroom during this period.

}After napt:me, cots are stacked and ‘stored out of. the way.

MHaptime 1is sometn1ng most pre- school children require,

‘but-often resist. Often children find 1t-difficult to .
~ -leave an exciting, stinulating cnvironmgnt “to rest.quietly
‘and evén sleep. The teacher nust fee]ﬁcqnfident that such

a nap period is good for children if shé“expects to

“convince them to cooperate. iloreover, she must be able
: to communicato her. ronv1ct1onc to them.

na1nta1n1ng limits regarding naptime behav1or are

often difficult for children, due to their ?reater

dependency needs at this t1mc, and conversely their needsA

to rebel against‘adult'inposed demands.

3 \\\\The means througn which the teacgher maintains limits (.

: at anptime nay support and reassure a child or undermine -

- his - sense of self.: Through qu:etly vhispering a reminder
.of her- xpecbat1ons, and reassuring ‘him with a smile and

LA com#ort1 q pat, tje-teacher is often abie to help a
. child settle. down to rest. Disapproving frowns and threats
“of reprisal are a negative means attempted by some teachers
“ to gain complianre with nap ¢ime }imits. Such teacher -
expressions of disapproval with hehavior at nap time may -

be taken by the child to mean a general disapproval of
him as a person. .haough m1k1|g a child feel ungomfortable
and/or angry, the teachar may b2 encouraging resistance and

~rebellion at nap time. “Such action and reaction can some-
times 1ead to a vicious cyc1e of revolt and consequent

reprisal



"0ftén such confrontations can be prevented through
J creating an atm0>phere which suggests rest;-and-supports
St compliance with nap time limits through sensitive teacher.
T - support for children. Several suggestions may help to make
nap time more pleasant.‘w;_w b = .

[

i =T Young thildren lika the secority of routines, so nap--
LT time will be more successful if it occurs at the same time
~every day. lost-centers find that children are ready for
~ Sleep immediately after the noonday meal, SR U R

AR 2. Each child: shpuid have his own cot and blanket cieariy

E : markeJ with' his name. tlot only is this good health practice,

but .such labeling affords a child assurance of his identity
_and reinforces tie expectations of nap time, ,

3. cots chould be put 1n- the same place for nap period
- each day so the child knows where he belongs at that time,
L -~ There should be adequate space alloted between cots (at 1east
SRR _ " two feet) to allow good ventilation and prevent the children
e "~ - from disturbing each other. Children who have trouble
resting should not be placod beside one another.  ‘then = .
_ possible, a separate room shouid-be used for those children L
who have difficulty sieeping or are apt to bother others. - . -

4, Often a darkened,. quict room assists children in '
: sleeping. Usually pre-school- tniidren require no: more than
—_ai hour or two of rest during -nap time. -A child who con-
' ‘tinually sleeps longer than two hou s, or falls asleep con- - - v
;sistently at-other times during the day; should be - referred_m__.“‘~ Rl
- for medical and soc1a1 inVestigataon; SR

5. There- should he a. regu]ar procedure for ending nap time o 5;?:
In"some centers, as children awaken they are assisted in it
putting their cots and blankets away, and directed-toward --- - - . ' i
-7 aquiet activity. lhen most -of the children are awake, or: "
< { -asufficient number are ready te join in small groupfactivity;g,,,i ﬁ
7 .onelor more teachers will thke this group out of doors or to .
4fanother”area inhthe Center Nevertheiess at 1east”o

i ddy programj'eed

.can assist children to gai
) 'y’need~throughf ‘

ing of children's: pee

e a child to sle
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Ciapering and‘Toilgting ’

@ '3 :

) - Almost-all infants under thea age of two, and man - o
R ‘children under the age of threc mgy require diapering. In’ N
~~w>j~r~’*—*“f“**order‘to*DY671de proper care, you should have adequate diaper . -‘\\\\;

~ change areas. As mentioned previously, we sugjest one such
3 area be located {if possible) in the crib room to facilitate
"7 the diapering of infants before and after naps. In addition
to a waist high counter surface o wivich to lay the baby; —
the diapering area shoudl contain a large sink with hot and o
cold - running water for-babhing childred, if necessary, and - 5
for washing off babies with each diaper change. Children
should be washed with every change of diapers, as uring
contains ammonia and can rapidly break down.a-baby's skin
~if-such care is not taken. Every child sivould have a special
P . facecloth used only -for this purpose, and such cloths must -
" be'alundered daily. Furthermore, a coating of vasoline,

- Desitin or baby lotion should be ‘applied to babies' bottoms -
* each change in order to provide a protective layer between . . =
skin and excrement. S . B : B
While a change area is helpful in a-crib room,; the main i
~ change counter should.be located within the .larger classroom ! .
_area_for infants where' teacherscan perform this child care
task -without disturbing.sleeping babies, while &t the.same

~ " time ‘supervising other children in the classroom.

~In the case of older toddlers and two-year-olds, it is -
. helpful to have the diapering area adjacent to the toileting -~ e
. vroom, This will belp children understand the connection- . 0
.~ between elinfnation and tpiletingactivitiess-and-ease-the ———— S
transftion from diapers to toilet training., As in the infant - °
- center, all childern in.diapers need to be washed, using =

“their own cloths which are used exclusively for this purpose. - .
- Again, such cloths require daily washing. . .

‘ ence in the lifeof ~ = .

. Tof1dting is a significant exper
- a young child for many reasons. -The
surrounding hi rajning may
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Fortunately many children are allowed to become toilet ;

, trained at their own rate as they develop physica] arid emotional .
~/ maturity.  Such children are rewarded for their successes L
rather than pena]ized for their fai]ures - : e

. ) Uhat are some constructive procedures regarding toileting
' 1pract1ces at the Jay Care center? .

——e S

“ 1o The phys:cal setup p]ays an 1mportant ro]e in. helping ST il
to build positive tfeelings in the cihild around toileting.. - = ..
The room itself -should be pleasant, well’ lighted and attractive.
Furthermore, the surroundings. should hlep the child feel safe
and comfortable.  Heavy doors which shut children off from
others during toileting can produce anxiety, and fear reactions.
For this reason any massive doore should be removed entirely

- or replaced with latticed or freec- swinginq booth doors.
- Separate toilet-facilities for girls and boys are not

- < necessary in pre-school as: ythe toileting arrangement should

- be casual and matter-of- ract at th1s age.

2. _1f children are to 1earn to care for themse]ves \ndepen— .
. dently, they need equipment well suited for. their use. nany
" children are afraid of falling into an adult-sized toilet; °

e - thereofre child sized to1lets are preferable for use in the . ,

¥, - .Day Care center. If suchiequipment .is too expensive; a = gé% ; o
reasonable sugstitute can-bé constructed to make: the seat St -
“,opening sma11er g MEV,\;_;, o - e

Sl e uhen converting aduit sized: toi1ets for- children s
L8 use, a step platform should be fashioned to fit in front of
| " _the toilet. - This arrangement pirovides easy accessibility. o
.+ Noreover, cliildren feel safer and more comfortable when '

~aj71they can rest both feet on a firm surtace.e, ’

.3, Hashroom. facilities shofld be. located in or. near the f L b i

L A=toileting area ip order to providé easy: access for hand= ',f' cond »

,el,gashing.to»encouragelgogdihy01gge h&gits Chi]dren should ARSI :
" b6 ahcolr S k , , L

Vet
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o the ?e?isodes are repeated. . If -teachers are rélaxe

‘down easily, however, often they will c1og the toxlet drain.;‘“f'f”“y”*f“Lff

“should be placed as far avay from the toilets as possible :

Children often enjoy stuffing paper down the toilet and -
then watching it flush away. Paper towels do not flush

4. In an all-day program it is necessary for each child L o
to have his own-face cloth and towel for more-extensive S

c}eaning purposes.- Each wash cloth and towel should be clearly

arked with the child's name and hung on assigned separate

" hooks placed so that neithér cloths nor towels touch each [

other. All-washcloths and towels should be laundered daily. . -

- Extra washcloths eome in hanidy for cleaning children after '°

acctdentst.. Haturally such. clo?hs should oe laundered after .
use and never:reused. afterwards for uashinq child's: face.

507 Ideally each c¢lassroom ‘should adjoin toilet and washroom =

facilities. This arrangement provides the optiium in accesst e
bility and ease ‘of supervision: \lhen toileting facilities = =-vr:

~are located at a distance from classroom areas,. adult assistance,

and supervision become increasingly difficult.  If.access to
toileting areas is safe, .when children are mature enough ’

. and feel secure they can attend to the1r own toi]eting need§
’ jlndependent]y -

st

“Since a set toilet1nq schedule rarely‘meets 1nd1v1dua1

’ needs, every attempt should be.made to avoid such pattern.”
. 'However, most teachers find it advisable to suggest toileting

for al) children:at intervals such as mid-morninq, before o

© " lunch and after naptime.

Often problems concerning towlet training occur at the RN
day care center due to earlier training procedures 1nitiated ; .v';;ﬁ‘kv:}

~ “at.home, "Since feelings and behavior-are closely 1inked g
_with toileting, a sensitive, understanding teacher can: promote
eeseif confidence and encourage jndependence in this area.

“M"Accidents" should be handled in a matter-of-fact fashion,7_e,_ 5 };:*“
~and every attempt should be made to discover thecause {if

: 1n? groceguquJQHhildre i1 feel more
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diapers (which we strongly reconmend) you wiil have washcloths,

 towels, sheets, blankets and clothing to launder each day. At the
' ‘Lesley College-Children's House our washer and dryer are ,

located next to the kitchen area. ‘Children often "help" -

“teacher$ with any laundry which needs to be done during. the
- . school day.  After a busy morning of ‘painting, pasting or.other
. messy art activities toddlers' clothes need washing. ~Usyally
~_we_ find that babies require several changes of clothing a day. .
- Therefore all our children under the age of one year are -

h5"asked to bring.a change of ¢lothes . for use jn case of - .
. "accidents”. . In addition, the schoo}’ maihtains a iarge supply ;

: lnc]uded in the discus51on were the foi\oning topics~

-changed into colorful_school jumpsuits.when. they,arrive fnthe -

u.‘:morning; so that they may ' changed as often as. n ssary and
. st111 have their:own dry ¢lothing to wear bome, -§loddiers and

-,

-two-year~oids remain in their own clothing, and parents are

: of assorted clothing for: emergency use.i 2

Sometimes iq,mid-morning, and always’ at the end of each

e Qday, all soiled clothing is washed dried and put away for use:ﬁ:,;;f,',ﬁilg
';;the next. day. i | | ol

Y

;.

In this phamphlet we have provided suggestions on the ﬂ‘5‘33“11 Caman

- dai]y programming aspects of caring for infants in groups.?l:*f ‘

*

~

Learning Areas S NE

Care taking Faci]ities ~~fundamental aspects essentialngg»s,s o

to providing quaiity carp for young children._flffth;if-“““ ;‘, .
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APPhNDIX I__ T
SUGGESTED MANIPULA"IVE TOYS
"CREATIVE PLAYTHINGS - L Cost
Lo ) - o e ) . B Y
. Hanging Balls' R, % 3.50
~Pulling Sounds . . c 8.00 o
. Turning Balls i 7:00
. Bell Mobile ‘ ~.8,00
Three ‘Vooden Rattles - 5,00
‘TPube Rattles - . 22450
"Teeching Rings . 2.50
Teething Jack . 2400
Texture Ball 5.00
Clutch Ball : 3.00
Samll Sponge Ball | .50 ea.
Grasshopper N o 22495
Anyway Racer ¢ - - T ' . [ 3495
- <Pull Ballg - - .. - b,00 .
~Pull-Cubes .. e TH00
~Peg Bus ; f',“j;: 3 R "6-00_,
- Boat Train - . . . -~ 5.00
~ Pushing Rods -~ - . 3,50
Hedgehogs | . .~ -~ 72,00
Peg Sandwich ~ -~ .. 3,60
AR - Hammer Balls T 5,00, [
© . .. === . Hammer Pegs R
e ~ TFloating Animals .\

sting and - Staeking

éastiq,?uppetsv

%

$ 'BP dable Mirror . T fi 4!
3.00 ea. -
2

- Ldck Box . _'1,, f S fi~;  1
~' 1001or Lookers LA A B




-, CREATIVE PLAYTHINGS ' . R
e o Cluteh Ball ot | 395 St
ot Pattern Pull SR, S T 2.75 S
. _ ‘Baby Shapes " i , 2.50- S
. - Giant Links ‘ B . 1.95 1
‘Sound Stack . = . o 1,50 AR
-~ Finger Exerciser’ S el - 71,50 S
" Color Stacking Discs : 3.50 S
... Nesting Drums . 1.95 SERREes
B i e ——..Learning. Tower P 1,25 ey
S ~ -Lacing Show - T IRt 4,50 T
'+, Seyyential- Sorting Box 795 o
" Play Chips. - =~ R B LT '
- Shape-Sorting Box S5.00
. Kittie in, the Keg 125 - e
Fit- A-Shape 3,95 :
1fyPuzzle Blocks 2 2,00 - v
. Pounding Bench . 4,50 -
- Chunky-tuts RS 2450 .
- Workbench . 4.00
. Threading Spools . v - 3.95 "
- Large Beads and Strings . 7.00 .
© Parquetry [ ..3.25
*, Large Peg Board and Pegs o 5.00
~ ‘Jumbo- Gear Board s Bt - 5.95
Learping to -Dress. - - 3.95 ea. 3 R
'A11 by Himself ‘All by Herself 2.50.e€ea, .o A&




APPENDICES II . L o )
'/ SUGGESTED WHEELED TOYS | ]

’ s Vo o B PR
‘Creative Playthings «f "' Cost

[

_Oversize . ~ Riding tractor and trailer .. 834.95
~Vehicles . Riding dump truck L 1 11.95 -
S umbo derrick truck T . 14.98 0
0. . - Giant Ride'eém Bus. L 26,95 - . -
e 7y 0 Riding Truck e 30,95 0

i . _f”"“"zour*wheei—*ide; e _‘»»4»¥<'~.-J£53§_#;__n;
' ';“*“*'z->v‘ ‘Carriage R .27.95 ,

Small—wheeled Blopkmobiles S ‘o 09495 - e
o Toys : . Garage L b oo p1res
7 Marina R SR 11,95
‘ w°oden vehicles T - 3,50 ea.

; '~‘Ch;1dcraft S
ovérsize Flrst wagon - - i . S 11,95 e e
Vehicles . Wee Wheeler = = ot BRI X1 T VAR R Rl O SR
. ©Tricycles (12" front wheel) o 18.95ea e
"~ Wrecker . v ‘ Lo ;13095
. . Freight van . . . S 19095

N~ Transfer truck 16450 e
e . Delivery" trugk S 15,80
e . pickup truck B PR 10,95 -
S ~ Dump truck 4 o ‘ 13.50 .
L Sit-on freight train T . 69.95 .
: - < Perry boat” i . . B.95 T
- Steamer freight-tanker . . 9,95 - .- RO
Bentwood carriage ST T 23,00 g '

‘Bulldozer
»‘Jet airliner




' APPENDICES III

3

Creative Playthings S T cost

. *Cloth bricke ' S . 8§ 7.95
. cardboard blocks - S, 9,95
et ' . Naef spiel : . 18,95 .
o Lo ‘ Playpax : ’ . 8.95"
S e we Piayroom block set . .. 5795

o _‘*___,,,,_iuuzsery~eéhoo1 seE"uﬁit blocks,’ -~;3105.00 —_
+++#r~—~——“ Apartment house . ) = 132,95
e, . - Big bedroom. AT , .. 39.50

TR ,.Jf; | Gas station . 127,50

R T RS Block play traffic signs o - 3.95
3 'Vinyl animals ‘ o7 11.95
BT Pliable people AR R : 9.00

*Eor infants only.f T L : : . ‘f e A M‘:
o iFor two-year-olds only. L
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APPENDICES 1Iv'- . ‘ e T
'SUGGESTED ART MATERIALS =~ = |7
o Equipment '; ‘ ‘ L Cost
v 7 . Childcraft Interlox lels e $ 4.95 _ :
R - Flex~Flo dispenser ' T 3,75 _ w
vo .-+ -Easel brush 172" . . ... . 4.00 doz. ' o
ST " Teacher's shears: Sl ‘ o 2.10 o
o " 'Desk stapler e AR ' 8,95 y £
i - ~Paper P““Ch il .. . .80 SRR
= supplies T T T ——
Paint i B oo . R T
Primary témpera (qnart) o 219,50 doz. - CEnaT
Finger -paint (quart) i Tt 17,50 doz. .
Poster paint (quart) , B ' 23 50 doz.
R [_Paper S et _ Lo
R Newsprint_ (500 shee s C : '2,75 PR
- ' _ringdr paint paper (100 sheets) LT 25,00 doz.
A T Tissue paper’ (50 sheets) . o 1.25
APRR - Oak-tag (50 sheets) o : .95
',Construction paper assorted colors ' e
. (100 sheets) .. - , L .95 ;
N M@nﬁa drawing paper (500)} - © 21.00 doz.
- Bro wrappinq paper - | PR 9.20- - -
L s ey,
,JMiscellaneous s S SR B o . AR
'Blmer's Glue 1 : © - 4.85 * . R s
‘Felt-tip markers, assorted colof&\ - 3.95 set ot ‘ .
) ' Oversized hexagonal wax _crayons i L
> _ . assorted colors . - S . .50 set
. ... U cray-Pas,assorted coloxrs . | .50 set
I - asforted colors: - 1.50 -
A e . Popsicle sticks (1000). . . 2,25
_?7' Ly ' pipe cleaners, assorted colors-(100 - 1,25

Assorted materials fov’collage SR ey Donated :
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_APPENDICES V .
SUGGESTED TABLE TOYS - o
. lT ¢ H
" . .Creative Playthings " . © cdst
Things puzzles . R -$ 4.00
~Number sorter : ' . 4.00
_ Wooden puzzles ‘ : - .4,00. . -
_Circles, squares and triangles . © 5,00
T M_VShape dominoes . . . o ,’ ‘ - 4,00 4 . .
% 3 Look=in pugzzles . . : - 6,00 ea. : ‘
.. Designcubes. . : ' 6.00 :
'3 Magnetic shppes T TTITTTmoe— .4.00 g
‘s Number pairs ~ o f 3,50
 2.Lottos : EER S : 3495
1 Coloxs and Shapes N S 9,95 2
"3 Small magnets v : . 1,95
%ﬂ-,Table—top blocks [ - - S 19.95
/ : " oL
Childcraft : ‘{ o T ;
‘See-into Puzzles | 3.00 ea. -
Buzzles with small knobs , 3.00 ea. ! !
" Beginner's wood inlay puzzleéﬁ o 2.00eas . - oo
Peg-gorting board’ . 4.7
- Vehicle puzzle | 3.00 .
Zoo, puzzle = ! ‘ » 2.75 e ‘ DS
“Puzzles with small knobs 3.00 ea. - - i
Knob puzzles [ - - . L 6725 ea. o : '
Simply cut puzzles ' N 2,00 ea. !
3V_Beg;nner 5 Community Scene Puzzles .. 2.00 ea.
~ First jigsaws , 1.50 ea.
., Stand-up’ Puzzles . 2,00 ea. }f
vl playmiags o S 4,00 -
EER Dyructural Blocks SRR 711095 E
o Decreasing Ingets | N 1.95 ea. % -
L i rTactile letter blocks“,~ SN I 22,95 get ¥
Numher Learnerk, _x, 0L LR Lo 1.95 =
; 2k 9.95
0
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APPENDICES - VI |
L . : . : . ot e . . ‘ oo
‘ o - SUGGESTED BOOKS FOR INFANT-TODDLEES .
- ; N Y - . g
~Aldis, Doxothy ' All Together ~ * E . Putnam - 1952
Allen Marie A Pocketful of Poems : Harper -1957
I 5 Haby's ABC . . Platt & Munk °
. Baby's’ First Book - Platt & Munk
Baby's Playthings - - ‘Platt & Munk °
' Baby's Thidgs e : Platt & Munk - -
: . Brown, Margaret B R :
7 " 'wise - A Child's Goodnight T ‘Young Scott
" , S0 S NP Book . :  Books 1950
. Brown, Margaret ~ Baby's Animals! o Golden . . n e
i L R v Goodnight Moon— =~ i Haypep 194 e e L
: Ut ‘The Noisy Book = : © Scott . 1939 o ‘
Davis, Daphne Tha Baby Animal Book Golden . . 1964
Ets, Marie Hall' = Gilberto and the S
e e wind - . Viking © . 1963 RN
Flack, Marjorie ' Ask Mr, Beaxr .- =~ Macmillan 1932 Co
.- pangus and the ) S T
Ducks SR  Doubleday’ ©-1930
Angus'and the '~ R T REREI o
. S Cat” ..  Doubleday 1931 - ..
Frank, Josette: ' Poems to Read to . o L SR R
S CEL the very Young - Random ©1961 :
S More Poems to o :
' : ‘ Read to the "+ : o : -
: : Very Young . Random 1967
Geismer. Barbara = Very Young Verse - ~ . Houghton - ‘
Krugllovsky, p. ~ The Very Little.Boy °~ = Doubleday - 1962
:  The Very Little Girl - Doubleday - - 1962
Krauss,-Ruth _ 'The Bundle Book A Harper . 1951 ° S
Langstaff, N. A Tiny Baby for You _ Hareourt 1955 o
s My first Toys RREE .- - Platt & Munk :
Pfloog, Jan . ‘The Farm Book - . " Golden ' 1964
,Petersham. Maud - N

& Miska j el The Box with Red = ;
s ' ) 'Macmillan
. Knopf et
'***%5fP1att & Munk

1 Tp§!R¢ai7M6tﬁer‘




APPENDICES VIX

a5 T

SUGGESTED MUSICAL INSTRUMENTS .

e

g . Songs to Gtow-On-Nursery Days g ;
You'll sing a Song and’ 1‘11 Sing a song

~ SUGGESTED RECORDS

. American Folk Songs for Lgttle ONes 5.95.°
American Games and Activity SOngs . 5,95

for Chxldren ,

American Play Parites _ 5
Birds -Beasts, Bugs and Little Fish’ 5
Burl Ives Sings Little white Duck 1
Rhythm and Game Songs for Little ONes . ¢ ' 5.
Song and Play-Time ' 5

4

5

Portable phonograph TR S +. 75,00

Adventures in Rhythm R S 4as

e

o Creative Playthings R - " Cost

Drum T R : $ 6,00
Rhythm band set - - o R 10,95
Childoratt . L S
: thythm band primary set . MR 15.00
"Jingle Bells S S S -.75
'Hohner wrist bells o S 90
Maracas . . ' ... T S o195
- Hohner tambourines A S 5.00
HinI>dgxums e N 11
Av-to-Haxp =~ . o - 42,50
Xylophone CLl e L , 3.50

ey
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i ORDER FORM
tl” .
Print number 'o'fcopies desired in box befo:e each publikation,
*Make checks or noney orders payallle to E.D. s C. A. : Any orders more
than 25 copées of an individual publication will: receive a discount ’
- of 25¢ per topy.. A set of all eight publications sells for $14.95.
- 'Be sure thatlyour name, address, and zip code are all printed clearly. L
f‘nm'ro: E.D.S.CIA. R :
0 » 11 pay Street :
— Cambridge, Massachusetts 02140 '
Tl nAiLY PROGRAMMING Fda'mmrrs IN DAY CARE ($1.95)
o DAILY PROGRAMMING FOR 'I‘WO-YEAR-OLDS N DAY CARE 51, 95)
SRR DAILY PROGRAMMING FOR THREE ’l'O FIVE-YEAR-OLDS IN DAY CARE ($1 95)
jl SRR PROGRAMMING FOR scuoon AGE cuanm N, DAY CARE (1, 95)
axs'romcz\.. PERSPECTIVES ON CHILD CARE (s2. 50) B -
U pay cm SUPERVISION (s} .95) ,
| DAY CARE Aﬁumxsmmzon ($1.95) | |
- ’ — DESIGNING AND DEVELOPING ENVIRONMENTS FOR DAY CARE ($2 50) 0
.~ Enclosed is check/money order in thei amount of . - s g




